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Schools of theology all through history are combinations of distinctive religious traditions and practices that made each one unique in style and purpose. There are also individual initiatives that made great impact in the history of theological education. The direction of the church and advancement of mission rest upon the theological training we impart today. There are enormous needs in churches for well-trained theologians, teachers, pastors and leaders in the changing socio-religious and political scenario of the world. Here is a brief historical survey of theological education in various periods. 

Early Era
In Christian churches in the Ancient Roman world, Christians were a minority but later became a dominant religious force in the Empire. Christians followed the practice of individual philosophers, Stoic, Cynic and Gnostic who opened schools in major cities and drew students to their lectures. In fact around AD 180 Pantaenus established a school of “Christian Gnosticism” in Alexandria and lectured there on Christianity as the true philosophy
. He aimed to enter the thought world of gentiles to show the superiority of the Catholic faith. He lifted many Christians with him to the theological heights. Clement and Origen, the leaders of the Catechetical School of Alexandria were the first at a succession of Christian scholars thoroughly familiar with the wisdom of Greece and enthusiastic for its philosophy, yet loyal to the teaching of Christ
. They tried to bring together into Christianity all that was best in the culture of the Hellenistic world. There were some other prominent schools in Antioch, Odessa, Nisibu, Rome and Nice which developed their own doctrines and often opposed each other
. These Greek catechetical schools solely focused on training leaders for the early church, and developed scholarship. The catechetical school leaders of Alexandria and Antioch always made Christians uncomfortable. Those Christians were totally ignored for getting theological education rather they developed their own doctrines to subdue the other groups. On the other hand they demonstrated the best of classical culture that could find a future within the church.

The heretical teachers set the biggest challenge to the early church and the Christians were persecuted by the Roman World because of the misunderstanding. Theological education helped the apologists to defend their faith and they wrote an apology to the emperors to prove that Christians are innocent believers and loyal to the Roman government.  

The need for ministerial training seems to have been borne in upon the church during the course of the second century. The growing self consciousness of a church looked in-debate with non-Jews and Jews on the one hand, and heretical schools at Gnostics on the other, undoubtedly called for systematic and concentrated mental discipline on the part of those who would undertake leadership. The schools thus developed in major centers of Christianity in the East not only Alexandria and Caesarea, but also Antioch, and farther east at Edessa and Nisibis
.

When Rome fell to the hands of Goths, Vandals and Franks in the fourth and fifth centuries, the early schools died
. In such circumstances, Christian institutions and training found refuge in the seclusion and relative safety trained in the monastery. As the monastic movement blossomed, theological-spiritual training was more and more confirmed to the monasteries, and the teacher-disciple relationship started to be understood largely in the monastic setting. One of the major elements in the transmission of teaching in the ancient Christian tradition was the master-disciple relationship
. They gave more importance to the right doctrines while heresies were spreading. Monasteries, which were the only place to get the theological education, produced missionaries and church leaders and helped people to take care of the poor and the needy.

Augustine established a monastic school in his own town at Hippo in North Africa where the monks stayed and worked together. Benedict of Nusia established a monastic school at Monte Casino, and he formulated rules and regulations for the monasteries
. Most of the scholars were trained and taught had their training and teaching in the monasteries. There were cathedral schools for the clergy, for instance those founded by Alcuin in the 8th century, but most of the serious work continued to be in the monasteries. 
The effective missionary works of monks loyal to Rome also enhanced the authority of the Roman Bishop. Gregory-1 sent Augustine to England, which eventually brought Britain under the way of Rome
. Benedict of Nusia had insisted that his monks read and study for their own spiritual development. As a result, Benedict abbeys created a kind of rudimentary schooling in Latin. Living “religiously in a studious manner” was the hallmark of medieval education
. Its central aim was eternal salvation. Nevertheless, learning had been limited primarily to the clergy. The monasteries became increasingly isolated from ordinary people in the middle ages. But it helped to keep scholarships alive during the dark ages when urban life was disrupted as the barbarians took over the Roman Empire. 
Medieval Era (590- 1517 AD)
During 8th century, there were Cathedral schools for the clergy, but most of the serious work continued to be in the monasteries. The best change for learning among layman come from cathedral schools. Since Cathedrals, churches of the bishops were located in towns, their schools to train parish priests were in time opened to all. In the 12th and 13th centuries the Cathedral School gave birth to medieval universities. In a sense the university grew out of the Bishop’s responsibility to provide clerical training. The fourth Lateran council of 1215 still exhorted every Metropolitan Bishop to ensure that theology was taught in the context of his cathedral church, but in fact this duty was being taken up by the universities. For the supreme task of the university was to understand and explain the light of God’s revealed truth. Three of the most popular were in Paris, Oxford and Coimbra in Portugal
. The universities continued to be regarded as the primary place of training for the ministry of established church.

John Wycliffe and John Hus are known as the morning stars of the protestant reformation. John Wycliffe was the ablest scholar at Oxford University. He was popular with the poor where he was a priest in Lutterworth. The national spirit of England prepared the way for the teaching and work of John Wycliffe
. Because of papacy and entire clerical organizations, maintaining that there should not be any distinction of rank among the clergy. Every priest or layman holds equal place in the eyes of God. Wycliffe’s accomplishments were influential in paving the way for the subsequent reformation in England. He translated the Bible into English and created the Lollards group, with a view of theological education to them so as to proclaim the evangelical idea all over England among the common people
. The anti-clerical attitude was kept alive by the followers of Wylciffe. The based their teachings on personal faith, divine election and the Bible. Bohemian students studying in England carried his ideas to Bohemia where they became the foundation for the teachings of John Hus. He was a very influential lecturer in the University of Prague. His main teachings were the Law of Christ and the New Testament, which were sufficient guidance for the church. His teachings were accepted by the Bohemians and they made revolt against papacy and formed Moravian church. 

Modern Era (1517 and after)
During 17th and 18th centuries Pietism was formed in Germany. The leaders like Philip Jacob Spener, August Herman Francke set up a conventicle collegia pietatis within the church where pastors and lay people met for mutual Bible study and prayer
. Spener’s thought was that a cell of experiential Christian should be gathered in each congregation to cultivate a stricter and warmer Christian life. In Germany Halle University became the centre of the Pietistic ministries. In 1705 King Frederick IV of Denmark wanted to send missionaries to India and he found candidates from Halle University. Bartholomew Ziegenbalg and Heinrich Plutschau were the first protestant missionaries thus arrived in India from Halle University.
 Hence Pietism and its disciplined learning was the vanguard of the modern missionary movement. The early English and the Danish mission were staffed by German peitists. In the puritan England, Cranmer had planned that the ministers should be trained in the Cathedral School under the eye of the Bishop and the tuition of readers in Divinity, Greek and Hebrew.
 The influence of pietism has been immense. Pietism was, and continues to be, a source of powerful renewal in the church. 

The founder of Methodist church John Wesley whose major contribution to the church at large and to the Wesleyan movement remains his discipleship system grounded in biblical principles. Through the Wesley’s and others, the Wesleyan movement offers discipleship as a model for higher and theological education. He believed that a perfect God created a perfect man but disobedience of man brought a disorder in his body and reason. Wesley argues, “perhaps the perfection of our nature had been a sufficient self-instructor for every one. But as sickness and diseases have created the necessity of medicine and physicians. So the disorders of the rational nature have introduced the necessity of education and tutors”
. He published a volume of prayers prepared for his students’ daily use. He was the innovator founder and promoter of a new system of schools
. Wesley urged parents to give their children theological education as well
. If the fear of the Lord is the beginning of wisdom, then it is certainly the very first thing they should learn. Parents should teach their children to submit to God’s will.

Another facet in Wesley’s view of the educational mandate of the ministry was the special emphasis on the preacher’s ministry of teaching each other
. He introduced of his conferences, a programme of reading and study especially relevant to the ethical, pastoral and theological problems faced each other
. Furthermore, each session of the Annual Conference was organized with an educational end in mind. For each conference Wesley prepared a series of questions and answers, which became an invaluable educative tool for adapting theological affirmation to contemporary questions and controversies
. John Wesley gave more emphasis on theological education because the churches had practically no civil, political or religious rights. National churches lacked leadership and unity. The major problem of a church as a whole was the lack of committed pastors.  The churches were generally meant for the well to do class and not for the poor and ordinary people. The schools and universities like Oxford and Cambridge were accessible only to the rich and the poor were largely neglected. He argued for giving Christian education for the whole family like Jewish educational system. He believed that the church and the Christian leaders have the responsibility of mentoring younger generation.

During 18th and 19th centuries, different missionary societies were formed by various denominations in England and America. These missionary societies sent numerous missionaries to many nations mostly Asia, Africa and Pacific Island. Their works were such as Bible translation, education, medicine and philanthropic works etc. They worked among the common people and spread Christian knowledge through education. They established schools, colleges and theological study centers. The missionaries conducted catechism classes for the Christians, and which helped the growth of churches. It is also important to see the Indian situation, where theological education has taken a long and difficult road down through the centuries and it has thrown up various models.

Theological Education in India before the Colonial Period

Although Christian faith existed in India from AD 52 according to the tradition, there are no records about the practice of ministerial formation among the Syrian Christians in the early, medieval, and modern times up to 1800 AD. However, there are a few indistinct records from the later part of this period regarding the ordaining of ‘young boys’ to diaconate and sending them to live with some experienced priest for a specific period. 
 This was similar to the ancient style of the Indian ‘Gurukula system’ and the main aims were the transmission of the liturgical knowledge and the traditions of the church. Learning in this period was mainly in the form of non-formal education, education not for living but through living,
 with little concern for problems of the society, and was oriented to individual formation.

 Theological Education in India during the British Colonial Period (1800-1947)

This period began with the arrival of British East India Company in the 18th century. Formal theological education to prepare ordained ministers and itinerants started with the arrival of Christian missionaries and the ‘Serampore Trio’
 founded their college with thirty seven students. The structure and function of theological education was more or less parallel to the Western theological education.  

The Lindsay Commission dealt with the status of theological education in the programme of higher education of the church in India, a general plan for the development of theological education, the content of theological education best adapted to the needs of the Indian church at the time, and the training of theological teachers.
 Kuruvilla agreed with the Lindsay Report in that the aim of theological education should be “to develop rich Christian life and to strengthen and extend the church in India” and “to meet the needs of India.”
 Responses to the Report were positive, and immediately the National Christian Council of India (NCCI) committee on Theological Education pressed its recommendations on the attention of the institutions, churches and missions concerned. In 1943 the NCCI inaugurated a survey on theological education, which was directed by Charles Ranson, whose report titled ‘The Christian Minister in India,’ was published in 1945.
The report discussed the responsibilities of the indigenous church and of the share the older churches in the West in the task of training the ministry in India. The pre-independent developments in theological education in India were notably advanced, and a formal model of theological education was initiated. The overall focus in theological education was the ministry of the church, though various dimensions of it were considered.
 

Theological Education in Post Independence India

As the Church in India entered into the new democratic setting of the nation, there were new challenges in ministry too. The context demanded a rethinking of the specific roles of mission, theology, ministry and ministerial training. After seven years of working with the guidelines from Ransom, the NCCI committee decided in 1952 that it was time to re-study the problems and progress of Indian theological education.
 Harrison’s Report, ‘After Ten Years, A Report on Theological Education in India’
 was presented to the Board of Theological Education of the NCCI, on 14th December 1956 in Nagpur. This report appealed to the theological colleges (six at that time offering training at BD level) to collaborate among themselves, and suggested for training more Indian theological teachers.
 Also it acknowledged the progress which had been made in bringing together colleges in the same language area, and in raising standards generally. 
The national consultation on ‘Theological Education in India’ was held in Bangalore in 1968 as the consummation of many preliminary consultations that took place at college and regional levels.
 Its report started with a discussion of the form and tasks of the ministry, distinguishing the gap between the New Testament pattern and the present day practice, particularly the role of the pastor.
 The report attempted to relate theological education more dynamically to the ministry of the church in India. The consultation was criticized for repeating the same realization without going far enough to articulate anything new,
 while Amritham suggested that a new era in theological education began with it.
 The consultation suggested that the theological colleges should not function merely as training institutions, rather they should directly involve in the ministry of the church, being ‘with’ while yet ahead of the church. The Hudson report, published after a year of National consultation in 1968 suggested that Churches in India should come up with a true understanding of the context of the pastor, the role of theological colleges and theological education for laity. Theological education in India in the 1950s and 1960s went through the escalating crisis on the content, contextual relevance and its understanding of the church and its ministry. The professional model of ministers and the closed environments of theological colleges could further alienate theological education from the real world despite its ever increasing effort towards social integration.
 An increase in the number of indigenous missions is another phenomenon that would require further attention.  

Theological Education in Kerala

Kerala, a southern state of India, is known for its theological education heritage where thousands of students from all over India, South Asian and sometimes Western countries are being trained. Tradition claims the existence of Christian faith in Kerala from AD 52. Besides the ancient style of the Indian ‘Gurukula system’
 there are no historical records about formal theological education or training institutions for clergy in Kerala until 1540 when the Catholics established their first theological seminary in Cranganore, probably the first theological seminary in India.
 The modern history of Protestant theological education in Kerala begins with the foundation of the Old Seminary of the Orthodox Syrian Church in 1815.
 It is believed to be the oldest Protestant Seminary in India that offered education in English. 

The early Bible schools in Kerala, India, were established with the goal of training committed people for full-time ordained or evangelistic ministry. However, in response to the need for an ‘educated clergy,’ and the social status, theological educational institutions started to gain accreditation. This affected their traditional character and ethos. The demand for the re-appraisal of the aims of theological education from accrediting agencies and theological educators compelled the denominational institutions that sought accreditation to make alterations in the light of the unmet contextual challenges as churches have become less confident about their role in the society. The priority of the academic timetable and the pressure of academic work minimized the time and importance of spiritual and ministry formation. Attempts to make alterations without adequate explanation and assessment not only created a gap between churches and seminaries but also a handicap in the setting of goals and objectives that were the measuring rods to gauge the effectiveness of theological education.

Historically there has been various focuses and shifts in the understanding of theological education. It is evident that such differences and changes were resultant of the felt needs, approved patterns and available facilities of each era. Church’s doctrinal perspective on theological education and the life style of the faith community played an important role in defining and shaping the nature of training. Therefore, it may not be appropriate for us to strictly define ‘the one and the best’ model for everyone to follow. However, the task on us in this 21st century is to pause, understand ourselves, our society and God’s Word, and faithfully shape our thinking and practice of theological education to fulfil the multi-faceted mission of the church in God’s world.  
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